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ABSTRACT

Background: Educational psychology ranks second, after clinical psychology, in terms of professional activity profiles
but in recent decades, the role of the educational psychologist has blurred. Method: The specialized literature was
reviewed, and previous works by the author on the subject were updated. Results: This article emphasizes the relevance
of educational psychology for the prevention and promotion of child and adolescent mental health. For this purpose,
we must delimit the functions of the psychologist in educational contexts, differentiating it from other professional
roles. To this end: (1) the main functions of the educational psychologist with students, their families, and teachers are
proposed; (2) the postgraduate training necessary to perform these functions is described; and (3) the relevant role that
educational centers can play in the promotion of child and adolescent mental health is shown, using, as an example,
two problems: Bullying-cyberbullying and depression in childhood and adolescence. Conclusions: Schools should
incorporate educational psychologists to develop assessment, prevention, and intervention activities, and schools must
be contexts where emotional well-being is promoted and psychological and mental health problems are prevented. The
work makes a proposal for intervention from educational psychology.

Psicologia Educativa: la Clave de la Prevencion y de la Salud Mental Infanto-Juvenil

RESUMEN

Antecedentes: La psicologia educativa ocupa el segundo lugar, después de la psicologia clinica, en cuanto a perfiles de
actividad profesional, sin embargo, en las tltimas décadas el papel del psicologo educativo se ha desdibujado. Método:
Se reviso la literatura especializada y se actualizaron trabajos previos del autor sobre el tema. Resultados: El articulo
enfatiza la relevancia de la psicologia educativa en la prevencion y la promocion de la salud mental infanto-juvenil.
Para ello es necesario delimitar las funciones del psicologo en contextos educativos, diferenciandolo de otros roles
profesionales. Con esta finalidad: (1) se plantean las principales funciones del psicélogo educativo con el alumnado,
sus familias y el profesorado; (2) se describe la formacion de postgrado necesaria para desarrollar estas funciones;
y (3) se evidencia el relevante papel que pueden tener los centros educativos en la promocion de la salud mental
infanto-juvenil, utilizando, a modo de ejemplo, dos problemas: el bullying-cyberbullying y la depresion en la infancia
y adolescencia. Conclusiones: Las escuelas deben incorporar psicologos educativos para desarrollar actividades
de evaluacion, prevencion e intervencion, y deben ser contextos donde promover el bienestar emocional, prevenir
problemas psicologicos y de salud mental. El trabajo aporta una propuesta de intervencion desde la psicologia educativa.
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Psychology plays a very relevant role in educational contexts
because it aims to evaluate-diagnose and prevent problems,
optimize the development of students’ abilities, and intervene
when problems emerge. The educational psychologist’s work
can be decisive in preventing mental health problems. This work
consists of: (1) early identification of problems (emotional and
behavioral problems, problems such as anxiety, depression,
self-harm, suicide risk, addictions, bullying-cyberbullying,
child-parent violence, gender violence, eating disorders...); (2)
intervention through preventive programs that avert the onset
of problems and/or symptoms; and (3) first-level therapeutic
intervention because, depending on the diagnosis and the
severity of the problems, the intervention may be referred
to other services (health, clinical, or forensic psychologists,
addiction treatment centers...), and the follow-up of the evolution
of these students and their families.

Although Educational Psychology ranks second after Clinical
Psychology in terms of professional activity profiles, the edu-
cational psychologist’s role has been diluted in recent decades.
Currently, psychologists are part of the guidance departments
and other teams within the educational system, but their role
has become progressively blurred. Their role in the educational
system should have more protagonism, with emphasis on the
prevention of emotional and mental health problems.

For this purpose, the educational psychologist’s functions
must be delimited, differentiating them from other professional
roles and clarifying the postgraduate training required to
develop these functions. Many problems closely related to
child and adolescent mental health can be observed in schools.
As an example, in this article, we will discuss two problems:
bullying-cyberbullying and child/adolescent depression due
to their significant prevalence, their severe consequences for
development and mental health, and the implied risk of suicide.

Functions of the Educational Psychologist in the School
Context

The educational psychologist is a key figure in the functional
and balanced development of an educational center at all levels:
Early Childhood Education, Primary and Secondary Education,
High School, and Vocational Training. Their primary function
is to attend to and promote psychological development,
psychological and emotional well-being, and mental health in
all the agents of the education system: students, families, and
teachers (Garaigordobil, 2009).

The educational psychologist’s work involves two major
objectives: (1) Evaluate and Diagnose to provide a psychological
analysis of the different situations and problems; and (2)
Intervene, propose, and develop action plans, both to prevent and
optimize the development of people’s capacities and to respond
to the problems identified. Within this contextualization, the
psychologist carries out various activities with the students,
teachers, and families. A summary of these is shown in Table 1.

Functions of the Educational Psychologist With the Students

Two functions can be highlighted: (1) psychological evaluation and
diagnosis; and (2) therapeutic and psychoeducational intervention.
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Psychological Evaluation and Diagnosis

A relevant function of the educational psychologist concerning
the students is psychological evaluation and diagnosis. Among
others, this function has the following objectives: (1) detection of
emotional, mental health, and/or personality disorder problems;
(2) early identification and diagnosis of developmental disorders;
(3) diagnosis of students with intellectual problems and high
abilities; (4) diagnosis of behavioral disorders, emotions,
socialization problems...; (5) detection of special educational
needs, learning problems and disorders; (6) identification of
bullying situations (face-to-face and technological); (7) diagnosis
of addictions (substances, technologies...); (8) assessment of
parameters associated with academic and professional choice...

Collective Assessments

The educational psychologist carries out collective
psychological assessments of the students, consisting of group
administration of batteries of tests to measure a broad set of
variables of psychological and academic development (for
example, intelligence, aptitudes, learning strategies, personality
traits, psychopathological symptoms, social behavior, group
interactions, emotional intelligence, social-personal-family-
school adaptation, interests, values...). These screening ex-
plorations are carried out at different times of schooling and aim
to identify strengths and also individual and/or group problems.

Individual Diagnosis

The educational psychologist also carries out an individual
diagnosis when the family or teachers demand it or problems
were identified in previous collective evaluations. In individual
diagnoses, the psychologist conducts initial interviews (with
the student, their family, and/or the teaching staff or other
professionals if necessary) to collect accurate information
about the problems, areas of adaptive functioning, socio-family
environment... The psychologist administers psychometric tests
and other evaluation techniques (observational...) to measure in
greater depth the variables selected according to the problems that
emerged in the interviews (for example, intelligence, personality,
psychopathology, social behavior, socio-family context...). They
formulate a diagnosis, conclusions, and recommendations with
all the information. Finally, they conduct diagnostic return
interviews and counsel the student, family, and/or teacher if
required. Both collective evaluations and individual diagnoses
conclude with the preparation of psychological reports of the
results obtained and intervention proposals for the difficulties
identified.

Assessment Instruments

There are currently many assessment instruments for use in the
school setting with children, adolescents and young people (see
examples in Table 2).

To perform these functions, the educational psychologist
must possess a comprehensive repository of assessment
instruments and adequately master their application, correction,
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and interpretation procedures. This will help them to perform psychometric guarantees of reliability and validity; that is, they
early detection and diagnosis. These instruments must have must be based on scientific evidence.
Table 1
Functions of the Educational Psychologist
Users Functions
Students Psychological Evaluation and Diagnosis.

Therapeutic and Psychoeducational Intervention.
Teaching staff Report the results of collective evaluations and/or individual diagnoses.
Advise and collaborate, for example, in the analysis of situations, in the teaching-learning processes, in the attention to diversity...
Training teachers by organizing training courses and conferences
Emotionally support teachers to promote their emotional well-being and mental health.
Research on issues related to Educational Psychology.
Families Provide diagnostic information and advice on the management of problematic situations.
Train families to optimize their children’s development, in managing child and youth problems...

Intervene therapeutically with the family group and/or refer them to external professionals and carry out follow-ups.

Table 2

Areas and Instruments of Child and Adolescent Assessment
Areas Instruments
Intelligence, Aptitudes, WISC-V. Wechsler’s Intelligence Scale for Children
Neuropsychological functions, WPPSI-IV. Intelligence Scale for Preschool and Primary Children
Literacy-Language, Study RIAS. Reynolds Intellectual Assessment Scales
Habits, Others... RIST. Reynolds Intellectual Screening Test

K-BIT. Kaufman’s Brief Intelligence Test
DAT-5. Differential Aptitudes Test 5
AEI-R. Early Childhood Education Skills — Revised
TEA. School Aptitudes Test
ACRA. Scale of Learning Strategies
TTCT. Torrance Tests of Creative Thinking
CREA. Creative Intelligence
TCI. Child Creativity Test
NEPSY-II. Children’s neuropsychological battery 1T
CUMANIN-2. Child Neuropsychological Maturity Questionnaire-2
BENDER. Visuomotor Gestalt Test
EXPLORA. Vocational and professional guidance questionnaire
CHTE. Questionnaire of Study Habits and Techniques
PROLEXIA. Diagnosis and early detection of dyslexia ...

Personality Traits, Self- BFQ-NA. Big Five Personality Questionnaire for Children and Adolescents
Esteem, Social Behavior, NEO-FFI. NEO-FFI Personality Inventory
Other... PAI-A. Personality Assessment Inventory for Adolescents

EPQ. A-J. Eysenck Personality Questionnaire
TECA. Cognitive and Affective Empathy Test
EQ-i:YV. Emotional Quotient Inventory: Youth Version
LAEA. List of Adjectives to Evaluate Self-concept
A-EP. Assessment of Self-esteem in Primary Education
AF-5. Self-concept-Form 5
T2F. Human Figures Drawing Test
BAS. Socialization Battery
AECS. Attitudes and Social Cognitive Strategies
CAPI-A. Impulsive and Premeditated Aggressiveness Questionnaire
EHS. Social Skills Scale ...

Child Development, BAYLEY-III. Bayley Child Development Scales-III
Adaptation... ABAS-II. Adaptive Behavior Assessment System
SENA. System of Evaluation of Children and Adolescents
BASC-3. Behavior Assessment System for Children and Adolescents
DP-3. Development Profile
EOD. Observational Scale of Development
TAMALI Multifactor Self-Assessment Test of Child Adjustment ...
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Table 2
Areas and Instruments of Child and Adolescent Assessment (Continuation)

Family and group
interactions. ..

TDF. Drawing Family Test

TFK. Test of drawing the current and prospective kinetic family

ESFA. Family satisfaction scale by adjectives
ESPA-29. Scale of Parental Socialization Styles in Adolescence
SOCIOMET. Program for Conducting Sociometric Studies
BUDDYTOOL. Online Sociometrics for the Detection of Bullying and the Evaluation of School Coexistence...

Psychopathology and other
current problems ...

SCL-90-R. 90-Symptom Checklist-Revised
BYI-2. Beck Youth Inventories -2

SPECI. Screening of Children’s Emotional and Behavioral Problems
Q-PAD. Questionnaire for the Assessment of Problems in Adolescents
ESQUIZO-Q. Oviedo Questionnaire for the Assessment of Schizotypy

STAXI-NA. State-Trait Anger Expression Inventory in Children and Adolescents
STAIC. State-Trait Anxiety Questionnaire in Children

CDS. Child Depression Scale

IDER. Trait-State Depression Inventory

EGEP-5. Global Assessment of Post-Traumatic Stress

CIT. Trauma Impact Questionnaire

A-D. Antisocial and Delinquent Behavior Questionnaire

EDI-3. Eating Disorders Inventory

IECI. Inventory of Children’s Daily Stress
FRIDA. Interpersonal Risk Factors for Drug Use
CYBERBULLYING. Peer Bullying Screening. Face-to-face and Technological Bullying...

Note: See supplementary information in the School and Clinical Catalogue (TEA, 2023) and Assessment Tests Catalogue (Pearson, 2023).

Intervention

In addition to evaluating, the educational psychologist’
second relevant function concerning the students is to conduct
activities linked to the intervention. We can differentiate two
types of interventions, therapeutic and psychoeducational, which
involve the students’ psychological and educational needs. The
intervention: (1) consists of a set of preventive and therapeutic
actions complementary to teachers’ academic instruction in the
classroom and aims to prevent and optimize school development
and performance and treat problems; (2) is generally designed
in the form of programs or sequences of concrete and timed
activities to achieve specific objectives; and (3) its effectiveness
should always be evaluated.

Therapeutic Intervention

This type of intervention addresses problematic situations
that have already occurred, focusing on students with
problems (emotional, behavioral, social, intellectual — learning/
achievement, mental health..., or on groups in conflictive
situations (bullying, low self-esteem, divorce, school phobia...)
that have been identified in previous diagnostic explorations.
Concerning these students, the psychologist: (1) performs the
corresponding individual, group, or family treatment (first-level
treatments); that is, actions meeting the students’ educational and
psychological needs; or (2) depending on the nature and severity
ofthe diagnosis, the intervention is referred to specialized centers,
external professionals (health, clinical, forensic psychologists,
other existing intervention social network services, such as
addiction treatment centers, eating behavior problems...), and the
psychologist monitors these students’ evolution, and coordinating
the external services and the measures to be adopted in the school.
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In this context, there are empirically validated interventions
for various child and adolescent problems. Psychological
interventions have also shown their efficacy and clinical utility
in various application areas, which are not limited only to health
contexts or clinically diagnosed mental disorders according to the
usual international classification systems (see Fonseca-Pedrero et
al., 2021).

Psychoeducational Intervention

in general, psychoeducational interventions are based
on programs. This involves selecting existing programs,
implementing them, and evaluating their effects. The

psychologist administers these programs or trains teachers to
apply them, or contacts available organizations in the specialized
services network to administer them. Three types of programs
are differentiated within the psychoeducational intervention
programs according to their objectives: preventive, developmental
optimization, and academic-vocational-professional guidance.

Preventive programs address processes to avert the onset
of problems in the different educational stages. For example,
among other programs, to prevent: (1) school failure (a serious
problem that currently affects 20% of secondary school students)
or early school dropout (Spain has the second highest rate in the
European Union), and/or to improve students’ performance; (2)
physical and psychological addictions (alcohol, drugs, internet,
sex...); (3) violence (peer violence, gender violence, child-parent
violence...); (4) problems of adaptation to school entry; (5) teenage
pregnancies; (6) anxiety; (7) depression, self-harm, suicide; (8)
eating problems (anorexia, bulimia...); (9) the risks of social
media and the Internet... The objective of these programs is to
intervene on risk factors to prevent the development of academic,
emotional, and mental health problems.
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Developmental optimization programs aim to promote various
developmental factors during childhood and adolescence. For
example, among others, programs to stimulate: (1) psychomotor
development (psychomotor functions—development of the body
and senses); (2) cognitive development (intelligence—attention,
observation, memory, logical reasoning, cognitive problem-
solving strategies; creativity; learning strategies; language ...);
(3) social development (social behaviors and competences such
as communication skills, prosocial behaviors, peaceful conflict-
resolution behaviors, the ability to identify and eliminate ste-
reotypes and prejudices that provoke discriminatory behaviors,
ethical-moral values and respect for human rights—dialogue,
tolerance, freedom, solidarity, equality, justice, peace...); (4)
affective-emotional development (emotional competencies such
as the ability to identify emotions, understand the causes and
consequences of emotions, regulate and adequately express
emotions (e.g., anger, fear, sadness...), activate positive emotions
in oneself and others (e.g., joy..), the capacity for empathy,
understanding cognitively and affectively others’ emotional
states, self-concept-self-esteem, esteem of others...); and (5)
the development of positive health habits (sleep, eating, physical
exercise, sexuality, alcohol, drugs...).

Academic-vocational-professional guidance programs aim
to facilitate vocational and career guidance. After evaluating the
students to measure parameters associated with their academic-
professional choice (intelligence, personality, study habits, academic
performance, motivations, interests...), the psychologist applies
vocational development programs, training in study techniques
(learning strategies) and improving academic performance. The
psychologist also collaborates with the counselor or the teaching
staff so that they can apply these programs.

Functions of the Educational Psychologist With the Teaching
Staff

Five functions can be identified:

Reporting the Results of Collective Evaluations and/or
Individual Diagnoses

Usually, the psychologist first requests information from the
teachers and then informs them of the students’ individual and
collective diagnostic results, with the due guarantees of their
confidentiality. If teachers have information about the students’
intellectual abilities, personality, and difficulties... they can help
the students more effectively.

Advising and Collaborating in the Analysis of Situations, in the
Teaching-Learning Processes, in Attention to Diversity

For example, the psychologist collaborates in the analysis
of problematic school situations and their solutions (disruptive
behaviors, demotivation, emotional alterations, problems of
coexistence, behavior problems...), in various topics related to the
teaching function (understanding the teaching-learning processes,
group dynamics and communication techniques, cooperative
learning...), in attention to diversity, because classrooms are
currently very heterogeneous (immigrants, students with special
educational needs, with high abilities ...) and the psychologist can
collaborate with the teacher in attending to this diversity...

Training Teachers by Organizing Training Courses and
Conferences

For example, concerning intervention programs that will be
implemented (to stimulate intelligence and creativity, improve
coexistence...), regarding the topics in which teachers express
interest, or also training to develop teachers’ skills for the early
detection of students who are experiencing incipient mental
health problems (observation indicators), which will allow early
intervention measures to be implemented.

Emotionally Supporting Teachers to Promote Their Emotional
Well-Being and Mental Health

It is important to provide a service to prevent and minimize
teachers’ problems such as burnout syndrome (generated by
professional exhaustion and stress), the negative effects of
Covid-19..., or other issues they may have. Teachers sometimes
need help managing the pressures and complexities associated
with their teaching roles and maintaining their own health and
well-being. Caring for and psychologically supporting teachers
is essential.

Research on Issues Related to Educational Psychology

Another function of the psychologist, although secondary,
is to conduct research in collaboration with teachers and other
researchers on various topics of Educational Psychology (the
mental processes involved in learning, learning mediated by the
use of new technologies, teacher behaviors favoring educational
processes, bullying, drug use, the effects of the programs that are
applied in the center...).

Functions of the Psychologist with the Family
Three functions can be identified:

Providing the Family With Diagnostic Information and
Advising Them on how to Manage Problematic Situations

The psychologist first collects information from the parents
(initial interviews) and then provides information (return
interviews) about the results of the evaluations carried out on
their children (individual and collective). Based on these data,
they advise the family on how to manage problematic situations
that family members may experience (loss of loved ones, divorce,
school failure, anorexia, addictions, violence, sleep disorders,
eating disorders, behavior disorders...).

Training Families to Optimize Their Children’s Evolutionary
Development and in Child and Youth Problems

For example, they organize conferences and debates on topics
of interest to the parents (evolutionary characteristics at each stage
of the life cycle, appropriate educational guidelines for children
to learn to regulate their emotions and behavior, strategies
to promote self-esteem, emotional intelligence... child and
adolescent sexuality, communication techniques with children,
addictions—drugs, internet..., learning problems, mental health
problems during childhood, adolescence, and youth...).
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Intervening Therapeutically With the Family Group and/or
Referring to External Professionals and Follow-up

The psychologist performs first-level therapeutic interventions
with the family to help resolve conflicts that improve the
homeostatic family balance (managing emotional and behavioral
problems...) but, depending on the severity of the situation, the
treatment may be referred to external professionals (clinicians...),
and the psychologist will monitor the treatment and coordinate
with the educational institution.

Intervention Programs

In the last two decades, many intervention programs for students
and families have been developed to prevent and treat various
problems from the school context. Table 3 presents examples
of diverse programs for: (1) encouraging social-emotional
development (social and emotional competencies); (2) stimulating
cognitive development, variables related to various intellectual
functions or problems that affect them; (3) preventing problems
such as peer violence, gender violence, physical and technological
addictions...; (4) therapeutically addressing problems that small
groups of students can share (elaborating grief, expressing rage
and anger adaptively, developing social skills, identifying negative
thoughts and coping with them constructively, coping with
situations of separation-divorce in the family, detecting-intervening
in sexual abuse—but when this problem is identified, it requires
other extracurricular, clinical, judicial interventions...); and (5)
assisting parents in the education of their children, providing
programs to promote positive parenting guidelines and/or strategies
to deal with problems of their children and/or the family.

Current Situation of Educational Psychology

At this point, it is worth asking if the inclusion of the educational
psychologist is a need that is well covered in Spanish schools. The
answer to this question is no because, in Spanish schools, there
is a significant deficit in the psychological care of the students
and support and advice to teachers and families. Furthermore, the
problems that must be addressed in schools are complex, especially
those related to behavior, emotions, and mental health, so it is
necessary to have a specialized professional with knowledge and
skills to develop the above-mentioned functions.

As previously pointed out, the role of the psychologist in
schools hasbeen diluted inrecent years. It is, therefore, necessary
to: (1) delimit the functions of the educational psychologist,
differentiating them from other complementary professional
roles (specialists in therapeutic pedagogy, counselors...); (2)
incorporate more psychologists in all educational centers,
with specialization in the different stages, highly trained in
mental health, with the necessary skills to promote emotional
well-being and mental health throughout the educational
community, with an acceptable ratio of students (UNESCO
indicates 1 psychologist for every 250 students), which would
allow the realistic performance of the described functions in
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collaboration with other professionals (teachers, counselors,
health psychologists, clinicians...); and (3) create a postgraduate
course in educational psychology with its specific guidelines,
which would qualify students to exercise the profession; that is,
a specific training itinerary framed within the European Higher
Education Area.

Concerning training in this postgraduate course, we note the
indications of the General Council of Psychology of Spain in its
documentation for the national accreditation of the psychologist
expert in educational psychology (Consejo General de la Psicologia
de Espana, 2020). This document emphasizes that this basic training
must involve knowledge and skills to evaluate-diagnose, prevent,
promote and intervene in the following areas: (1) Developmental and
life cycle psychology (emotional, psychomotor, language, cognitive,
socialization, personality development...); (2) Developmental
psychopathology; (3) Psychology of learning (neuropsychological
development applied to learning, emotional aspects that influence
learning, methodology of the teaching-learning process ...);
(4) Psychological and psychoeducational evaluation and
differential diagnosis (assessment techniques—of the teaching-
learning processes, intelligence, attention, executive functions,
psychomotricity, language, personality, social relationships,
coexistence, bullying, psychopathology—and psychological
and psychoeducational reports); (5) Psychoeducational and
psychotherapeutic techniques; (6) Intervention programs (to prevent
cognitive, emotional, behavioral, social problems and to promote
the development of such processes); (7) Attention to diversity;
(8) Impact of technologies and social networks on behavior; (8)
Vocational and career guidance; (9) Teacher guidance, counseling,
and training; (10) Guidance, counseling, family intervention and
family training; (11) Professional ethics; and (12) Research designs.

The Relevance of Schools in the Promotion of Mental Health

Schools can play a vital role in preventing mental health
problems and promoting mental health. As previously noted,
the educational psychologist implements and/or facilitates the
application of programs to prevent problems (failure and dropping
out of school, addictions, violence, anxiety, depression-suicide,
eating problems...) and programs to optimize development (socio-
emotional...). The factors addressed in these programs prevent
problems and promote mental health. In addition, epidemiological
studies conclude that: (1) a significant percentage of children,
adolescents, and young people have mental health problems.
Anxiety, depression, behavioral disorders, self-harm, suicidal
ideation... are present in a high percentage of students, and these
problems affect academic development; and (2) many mental
health problems begin in childhood; In fact, 50% of chronic
mental health problems start before the age of 14. Furthermore,
there is evidence that psychological distress in childhood often
continues into adolescence and adulthood. Therefore, the school
can be an ideal context for detecting early signs of mental health
problems and providing early intervention. Thus, the role of the
educational psychologist in preventing and promoting mental
health from the model proposed in this article is very relevant.



Table 3

Educational Psychology

Psychoeducational and Therapeutic Intervention Programs

Goals

Intervention programs

Socio-emotional
development

Cognitive development
and other related
functions

Peer violence (bullying
-cyberbullying),
addictions...

Psychosexual education
and gender violence

Therapeutic

JUEGO [GAME]. Cooperative and creative games (4-12 years) (Garaigordobil, 2003, 2004, 2005, 2007)
EMOTIONS. Thinking emotions with mindfulness (Giménez et al., 2016, 2017)
FORTIUS. Psychological strength and prevention of emotional difficulties (Méndez et al., 2013)
CON-VIVENCIA. Emotion education program (Mestre et al., 2012).

SENTIA. Promotion of self-esteem in early childhood education (Paez et al., 2020)
INTEMO+ Program to improve the emotional intelligence of adolescents (Cabello et al., 2021)
PREDEMA. Emotional education program for adolescents (Montoya et al., 2016)

SEA. Development of social, emotional, and mindfulness skills for youth (Celma et al., 2017)

PRP. Positive Relationships Program. Promotion of socio-emotional competences (Monjas, 2021)
PIAAR-R (levels 1 and 2). Intervention programs to increase attention and reflexivity (Gargallo, 2009)
ESTIMULA [STIMULATE]. Psychoeducational intervention cards (Vallés et al., 2018)

PIRATE ADVENTURE. Training of attention and executive functions through self-instructions (Sardinero, 2017)
ABC Dyslexia. Reading and writing program (Outén, 2010)

CYBERBULLYING. Prevent and act (Luengo, 2014)

CYBERPROGRAM 2.0. An intervention program to prevent and reduce cyberbullying (Garaigordobil & Martinez-Valderrey, 2014)

CYBEREDUCA COOPERATIVE 2.0. Video game to prevent bullying and cyberbullying www.cybereduca.com (Garaigordobil & Martinez-

Valderrey, 2016)
BULLYING. Psychoeducational intervention guide (Calvo & Vallés, 2016)
ADITEC. Evaluation and prevention of addiction to Internet, mobile phones, and video games (Choliz et al., 2016)
SALUDA. Prevention of alcohol abuse and drug use (Espada & Méndez, 2003)

AGARIMOS. Co-educational program for psycho-affective and sexual development (Lameiras et al., 2020)
AND YOU...? WHAT DO YOU WANT TO BE? Intervention against gender violence (Ortega, 2011)
PREVIO. Preventing dating violence (Muiloz et al., 2015)

App Liad@s. App to reduce sexist behaviors and increase awareness of gender violence (2019)

Shooting stars grant no wishes. Prevention, evaluation, and intervention program for grief in the school context (Ramos et al., 2010).
Animales rabiosos [Furious animals]. Program to control and express anger and anger positively and healthily (Mariah, 2011)

The Planet of the Psimon. Therapeutic game to teach cognitive-behavioral skills (Vogel, 2009)
My family has changed. Program to deal with situations of separation or divorce (Berg, 2007)
Coletas and Verdi. Prevention, detection, and treatment of child sexual abuse (Rodriguez & De la Cruz, 2013)

Family

EMPECEMOS [Let’s start]. Program for intervention in childhood behavior problems (Romero et al., 2014)

EDUCA [EDUCATING]. School for parents. Positive education to teach your children (Diaz et al., 2017)
COFAMIL. Family co-responsibility (Maganto & Bartau, 2004)
LISIS [LYSIS]. Parent/child relationships during adolescence (Lila et al., 2006)
EGOKITZEN. Post-divorce intervention for parents (Martinez et al., 2021)

UNICEF’s latest report (2021) on the mental health of
children and adolescents in the 21st century reveals that even
before COVID-1, children and youth were already suffering
from mental health problems. Worldwide, mental disorders are
a major cause of frequently overlooked suffering that interferes
with the health and education of children and young people and
their ability to reach their full potential. This report provides
some relevant prevalence data: (1) More than 13% of adolescents
aged 10 to 19 suffer from a diagnosed mental disorder as defined
by the World Health Organization; (2) Every year, almost 46,000
adolescents commit suicide, one of the five leading causes of
death for this age group; (3) Anxiety and depression account for
about 40% of these diagnosed mental health disorders; others
include attention-deficit/hyperactivity disorder, conduct disorder,
intellectual disability, bipolar disorder, eating disorders, autism,
schizophrenia, and a group of personality disorders; and (4)
Children and young people also manifest psychosocial distress
that does not reach the level of epidemiological disorder, but
which disrupts their lives, health, and future prospects.

The recent study of PsiCE (Evidence-based Psychology in
Educational Contexts), currently under development, confirms
these data. This work, carried out by the General Council of
Psychology and led by Pilar Calvo, Dean of the Official College of

Psychology of La Rioja, and Eduardo Fonseca, Vice-Dean of the
University of La Rioja, aims to examine the effectiveness of the
Unified Protocol for the Transdiagnostic Treatment of symptoms
of anxiety and depression in Adolescents (UPA) in educational
contexts. The goal is to prevent emotional problems in educational
settings and to improve social-emotional adjustment, learning
processes, and academic performance (Fonseca-Pedrero et al.,
2023b; Calvo, 2022). As part of their results (Fonseca-Pedrero et
al., 2023a), they found in a sample of 8,749 adolescents aged 11
to 18 years (M = 14.1, SD = 1.6) that 32% had moderate-severe
depressive symptoms, 4,9% manifested previous suicide attempts,
and 34% had anxiety symptoms of moderate-severe intensity.
The data obtained in this study show the need for educational
psychologists with these functions.

Asthe WHO (2021) emphasizes, schools are essential for young
people to acquire knowledge, social-emotional skills, including
self-regulation and resilience, and critical thinking skills that
lay the foundation for a healthy future. Access to education and
safe and supportive school environments have been linked to
better health outcomes. In turn, good health is linked to reduced
dropout rates and higher educational attainment, educational
performance, employment, and productivity. The WHO has
long recognized the link between health and education and the
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potential of schools to play a central role in protecting students’
health and well-being. Many health conditions can be prevented
and better managed in the school environment if detected
early. School health services provide an opportunity for timely
interventions in a variety of problems such as anxiety, depression,
behavioral disorders, diabetes, obesity... In all the WHO regions,
school-age children and adolescents (aged 5-19) experience many
largely preventable health problems, including unintentional
injuries, interpersonal violence, sexual and reproductive health
problems, contagious and non-contagious diseases, mental health
problems ... In addition, school-age children and adolescents have
positive needs for health and physical, sexual, psychosocial, and
neurocognitive development as they progress from childhood to
adulthood. According to the WHO, there are many reasons why
school health services are uniquely positioned to contribute to
school-age children’s health and well-being. As a consequence,
the WHO (2021) suggests that comprehensive school health
services should be implemented.

Childhood and adolescence are essential stages of human
development. They are very sensitive periods of development
in which the foundations for subsequent development are
laid (youth and adulthood), and therefore, we emphasize the
relevance of acting during these stages. In both evolutionary
stages, psychological interventions should stop focusing solely
on the mere reduction of psychopathological symptoms in
clinical-care contexts and instead promote specific skills and
socio-emotional competencies within a positive development
model based on capacities and strengths. Educational centers
are the context par excellence to carry out this type of action
because they are the natural environment where children spend
considerable time until they are 16 years old. In this sense,
valuing the importance of natural environments, educational
centers must become one of the most important contexts for
health promotion and preventive interventions. Therefore, a real
investment of resources must be made to implement actions to
promote health and emotional well-being and prevent possible
psychological problems. It is essential to address psychological,
emotional, and mental health problems early because if they are
not addressed, they may turn into mental health disorders in the
future: psychosis, major depression...

Of the problems observed in schools closely linked to mental
health, we mention two as an example, bullying/cyberbullying and
child and adolescent depression. They have been chosen for their
relevant prevalence, severe consequences for development and
mental health, and the significant risk of suicide they imply.

Bullying and Cyberbullying

This is a highly prevalent problem, existing in all schools. A
recent study by the International NGO Bullying without Frontiers
(2020-2021) concludes that in Spain, 7 out of 10 children suffer
some bullying-cyberbullying behavior daily and that cases of
bullying are increasing; Spain is heading the European list of
cases (Informe mundial de la ONG Bullying sin Fronteras, 2022).
However, it should be noted that this 70% are not suffering severe
victimization because recent studies and reviews (Feijoo et al.,
2021; Garaigordobil 2017, 2020, 2022; Garaigordobil & Larrain,
2020) show a percentage of frequent victimization between 5-10%,
and occasional victimization of approximately 40%.
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Systematic reviews and recent studies of the consequences
of bullying/cyberbullying (Aparisi et al., 2021; Consolagdo et
al. 2022; Chen et al., 2020; Fajardo-Bullén et al., 2021; Fossum
et al.,, 2021; Hamstra and Fitzgerald, 2022; Hong et al., 2022;
Longobardi et al., 2022; Lucas-Molina et al., 2022; Maria Michael
y Reyes, 2021; Moore et al., 2017; Pichel et al., 2022; Rivara and
Le Menestrel, 2016; Rodriguez—Alvarez et al., 2021; Sidera et al.,
2021; Thornberg et al., 2021; Urra, 2018; Wachs et al., 2020; Wang
etal., 2020) show its severe effects for all those involved. Although
the most serious effects are suffered by the victims, aggressors
are also at greater risk of suffering psychosocial maladjustment
and psychopathological disorders in adolescence and adult life
compared to students not involved in bullying situations.

Victimization through bullying/cyberbullying has become a
major mental health problem. In the extreme, it can lead to suicide,
but even when it does not have these fatal effects, it very often
has serious consequences, as the victims develop many problems
(Garaigordobil, 2022): (1) Academic: Some have problems in
academic performance, including school failure; (2) Emotional:
They feel insecure, lonely, unhappy; it decreases their self-esteem,
self-confidence; they feel guilt, shame, fear, and also anger,
frustration, irritability, aggressiveness...; (3) Psychosocial: They
withdraw, isolate themselves socially, and some even develop a
social phobia; (4) Physical: In face-to-face bullying, they show
bruises and wounds, but sometimes severe physical injuries
(paraplegia...) or even death (cerebral edema...) occur as a result
of the beatings suffered; and (5) Psychopathological: They present
psychosomatic problems, constant headaches, stomachaches,
abdominal pain... because the tensions they suffer are transformed
into physical problems; post-traumatic stress, they relive over and
over the aggressions and/or humiliations suffered; they present
sleep disorders (insomnia, nightmares, enuresis, bruxism...);
hyperactivity; eating disorders; behavioral problems; alcohol and
drug use; dependence and/or addiction to technologies; intense
anxiety, including panic attacks; depressive symptoms (moderate-
severe depression); in many cases, they have suicidal ideation
and every year, some of them commit suicide. In fact, bullying
is one of the main reasons for child and adolescent suicide. These
consequences, these symptoms, occur while the victims are
suffering bullying, but in many cases, they also persist throughout
life. Many adults come to psychologists’ consultations for
problems of anxiety, depression, social phobia... who were bullied
during childhood, adolescence, or youth.

Therefore, all the work of identifying, preventing, and
intervening to eradicate bullying in schools will support emotional
well-being and mental health. In this sense, schools need to
implement detection-evaluation measures. We currently have
many evaluation instruments, although not all are standardized
with psychometric guarantees of reliability and validity. For
example, the Peer Bullying Screening (Garaigordobil, 2013,
2017) identifies and evaluates face-to-face bullying (physical,
verbal, social, and psychological aggressive behaviors) and 15
cyberbullying behaviors in students from 12 to 18 years old.

In addition to evaluating, we must implement prevention-
intervention strategies in schools. We currently have numerous
programs to prevent and eliminate bullying/cyberbullying,
although not all are based on empirical evidence. An example
is the Cyberprogram 2.0., an intervention program to prevent
and reduce cyberbullying (Garaigordobil & Martinez-Valderrey,
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2014, 2016), which has been experimentally validated, showing
its effectiveness in reducing victimization and perpetration
of bullying in all its forms, increasing empathy, the ability to
solve problems cooperatively, self-esteem, and positive social
behaviors. This program has the following objectives: (1) identify
and conceptualize bullying/cyberbullying and the three roles
involved; (2) analyze the consequences of bullying/cyberbullying
for the victims, aggressors, and observers, enhancing empathy
with victims and the ability to report these situations when they
are discovered; and (3) develop coping strategies to prevent and
reduce bullying/cyberbullying behaviors. More information on the
subject can be found in Garaigordobil (2020).

Depression in Childhood and Adolescence

Another problem that goes largely unnoticed at school and in the
family is child and adolescent depression. Many studies warn about
the high prevalence of depression at an early age, approximately
4% of students aged 8 to 12 years and 6.5% of adolescents.
Although the onset of major depressive disorders usually occurs
between 11-12 years, the onset of less severe depressive symptoms
is observed as early as 7-8 years (Garaigordobil et al., 2023).

Emotional disorders in childhood and adolescence affect
cognitive, emotional, somatic, and behavioral development. They
are usually associated with negative consequences such as poor
academic performance, problems in family and social relationships,
health problems, and suicide attempts, or completed suicide.
We must not forget the risk of suicide that depression entails,
which, according to the latest WHO report, is the leading cause of
unnatural death between 10-24 years. Some studies (Garaigordobil
et al., 2017) have found positive relationships between childhood
depression and school maladjustment, emotional and behavioral
problems, problematic social behaviors, emotional reactivity, and
childhood stress, as well as negative relationships with personal
adjustment, self-concept, social skills, a sense of competence
and affiliation. In addition, the continuity of depressive disorder
in childhood and adolescence has been confirmed in adulthood.
People who suffer from depressive symptoms at an early age are
very likely to suffer from depression and other mental pathologies
in adulthood.

These data emphasize the need to identify depressive symptoms
early, and schools are an ideal context to detect these problems and
intervene when the first symptoms appear. For this purpose, we
have many evaluation instruments, for example, self-reports such
as the CDS to evaluate childhood depression, the IDER to measure
depression in adolescents/youth, the SENTIA scale to evaluate
suicidal behavior in adolescents (Diez-Gomez et al., 2020), or the
SPECI to detect emotional and behavioral problems observed by
the family and teachers.

In addition, these data suggest the need to implement preventive
programs for emotional disorders in childhood and adolescence
in the school and family settings. For this purpose, we have
specific programs for the prevention of childhood and adolescent
depression, validated experimentally, which include activities to
cope with negative emotions and irrational thoughts..., develop
social skills, self-esteem, and resilience..., learn coping strategies
for problems, anxiety, depressive thoughts and feelings...).

An example of these programs is “Pozik Bizi-Vivir Feliz”
(Bernaras et al., 2020) to reduce depressive symptoms during

childhood. The program has three objectives: (1) Improve
relationships between group members and reduce social stress
(enhance listening and empathy, learn to help each other, stimulate
respect, analyze and resolve group conflicts...); (2) Identify,
understand and regulate negative emotions and thoughts and
enhance positive thinking (discriminate positive-negative thoughts,
learn to regulate emotions, differentiate appropriate-inappropriate
behaviors, identify behaviors related to depression—sadness,
irritability, loss of interest in pleasant situations such as playing...,
physical symptoms, pain, weight loss, fatigue, concentration
problems..., and to examine situations that increase the risk of
depression—problems with friends, academic problems, parents’
depression, having suffered physical or psychological trauma...);
and (3) Develop skills, decrease feelings of anxiety, increase self-
esteem and self-confidence (discriminate and analyze anxiety
situations and their consequences, learn relaxation skills, identify
situations that increase-decrease self-esteem, provide strategies
to cope with negative thoughts... (Garaigordobil, Bernaras et al.,
2019; Garaigordobil, Jaureguizar et al., 2019).

Another example of a program for children and adolescents
is FRIENDS Resilience (Barrett & Turner, 2001). It is used
in schools and centers worldwide. This program is the only
one approved by the WHO for its 15 years of comprehensive
evaluation and practice. The program teaches social and
emotional skills to prevent and reduce anxiety, depression,
emotional distress, and social difficulties. It is a program
created for children and their families, which teaches life skills
and strategies to acquire resilience. Through dynamics and
practical strategies, the program builds emotional resilience
and strategies to cope with stress, worry, fear, and sadness. By
learning these skills, students will be more prepared to cope
with stress and, in turn, increase their self-esteem and mental
health. The program includes content such as one’s own and
others’ emotions, relaxation, trying to do one’s best, planning
steps, time to have fun together, skills with friends and family,
being happy... More information on the subject can be found in
Garaigordobil et al. (2023).

Conclusions

It is important for schools to be contexts that: (1) promote
emotional well-being, prevent psychological and mental health
problems of the students, their families, and teachers; (2) detect
incipient problems and intervene early in collaboration with other
external professionals (clinical psychologists, treatment centers for
problems related to mental health...); and (3) do not generate stress
and unhappiness in some students and do not stigmatize mental
disorders. Schools can be healthy and inclusive environments where
children and adolescents learn essential skills to reinforce their
well-being, but they can also be places where children can suffer
bullying, racism, discrimination, peer pressure, and stress due to
academic performance (UNICEF, 2021). School is a place in which
to learn, train people, and protect everyone’s mental health. For
this purpose, it is necessary to include educational psychologists
and create a postgraduate degree in educational psychology that
provides the necessary training to perform the various functions to
be developed with students, their families, and teachers. In addition,
the importance of the school-mental health-community connection
should be emphasized: Educational psychology professionals
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provide a range of services that connect mental health, behavior and
learning, school and home, and school and community services. The
provision of continuous mental health services in schools is critical
to effectively address the students’ needs.

However, this requires governments to invest more so schools
can incorporate educational psychologists into their staff to develop
evidence-based assessment, prevention, and intervention activities.
More investment is needed in child and adolescent mental health
because the cost of promoting resilience, prevention, and early
intervention in children and adolescents with mental health, beha-
vioral, or neurodevelopmental problems is significantly lower than
the cost of treating these problems in youth and/or adulthood. The
report of UNICEF (2021) points in this direction, highlighting that
there are still large gaps between mental health needs and funding
for mental health. Despite the widespread demand for responses
that promote, protect, and care for mental health in childhood and
adolescence, investment remains negligible.
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